INSTINCT, INTELLIGENCE AND CHARACTER
It is in steps only because, for convenience, we have lumped
together all the cases into groups of ten points—really the
smooth curve drawn through the rectangles should be
imagined.
The chief educational problems which an appreciation
of the range and continuity of mental differences emphasizes
are those connected with classification, with special classes
for the defective, with rapid promotion for the child of
superior intellect, with lack of homogeneity in classes, with
marking examination papers and with borderline cases.
One or two considerations bearing on some of these problems
can be deduced from facts of which the above is a solitary
but typical example.
In the first place, it is clearly a difficult task to separate
children, distributed as above, into the sheep and the goats.
There is not any chasm separating them. In picking
children who are unable to gain anything from an ordinary
school, and who ought to be cared for in a special school,
there is no question " is, or is not, this child defective ? "
There is only the question where to draw the line in a
continuously changing variable called intelligence. If one
community has one per cent, of its children in such special
schools, and another community two per cent., that merely
means, as a rule, that the line in question is differently
drawn by the two authorities. And it is also clear that in
drawing such a line the deciding authority will necessarily
be troubled by many borderline cases, and will in all
honesty make decisions which another would reverse.
It is also clear that drawing a dividing line is more
difficult in or near the middle of the distribution than near
the end, for near the middle the individuals are closer
together. In the above diagram, for example, all the
children represented by the tallest rectangle, 644 in number,
have to crowd on a frontage from intelligence quotient 90
to intelligence quotient 100; whereas from 130 to 140
there are only 65 children, who therefore have ten times
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